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including psychological distress and increased dropout risk, making effective reintegration
strategies essential. This review synthesizes 45 years of research on school re-engagement KEYWORDS

through Bronfenbrenner’s bioecological model. A search across nine databases identified School attendance problems
67 eligible studies involving students aged 6-18 from high-income countries. Descriptive  (SAPs); school absence;
analysis examined publication trends, disciplines, methods, informants, and types of school return; re-integration;
attendance problems (SAPs). Research was dominated by psychology and concentrated in Eronfe?brgn?er > el stud
Europe, the United States, and Australia. Most studies focused on emotionally based school loecological model; student
avoidance, often using case or intervention designs, with cognitive-behavioral therapy as

the dominant approach. Interventions primarily targeted micro- and mesosystem levels,

with limited attention to broader systemic factors. This imbalance risks reinforcing indivi-

dualised explanations and constraining sustainable solutions. Future research should

emphasize systemic, family-, and community-level approaches to support long-term school

re-engagement and resilience.

Introduction

School plays a crucial role in the cognitive and social-emotional development of children and young
people, hereafter CYP (Heyne et al., 2019a; Melvin et al., 2019). It fosters shared socialisation experiences
and cultural values through its curriculum and routines, positively impacting students' social, mental, and
physical health (Bonell et al., 2019; Heyne et al., 2019a). School absence represents a significant develop-
mental risk for CYP, being associated with lower academic achievement, social-emotional difficulties,
mental health problems, substance use, and later disengagement from education and employment
(Kearney et al., 2019). These risks are amplified for youth growing up in socioeconomically disadvantaged
contexts, highlighting how school attendance problems intersect with broader patterns of social inequality
(Heyne et al., 2019a; Klein et al., 2020). Beyond individual consequences, school absence carries substantial
societal implications, with UNESCO (2024a) estimating global economic losses linked to early school leaving
and low academic and socio-emotional skills in the trillions of U.S. dollars.

Defining school attendance problems

Problematic school absence has no universally accepted definition (Heyne et al., 2019a). While absence
rates of 10% or more are commonly viewed as concerning (Palmu et al., 2021), Kearney (2008) argues that
problematic absence is defined less by frequency than by its negative impact on students’ academic
functioning and well-being.

Early research on school absences categorised all child-motivated absences as either school refusal or
truancy (Elliott & Place, 2019; Kearney & Silverman, 1996). The concept of school refusal behaviour (SRB)
later emerged to provide a more functional understanding of non-attendance.

Heyne et al. (2019b) classify school attendance problems (SAPs) into four types: school refusal (SR),
truancy (TR), school withdrawal (SW), and school exclusion (SE). SR involves severe difficulty attending

CONTACT Tiina-Reetta Laurén-Knuutila @ tiina-reetta.lauren-knuutila@abo.fi

© 2026 The Author(s). Published by Informa UK Limited, trading as Taylor & Francis Group.

This is an Open Access article distributed under the terms of the Creative Commons Attribution License (http://creativecommons.org/licenses/by/4.0/), which permits
unrestricted use, distribution, and reproduction in any medium, provided the original work is properly cited. The terms on which this article has been published allow
the posting of the Accepted Manuscript in a repository by the author(s) or with their consent.


https://doi.org/10.1080/02673843.2026.2653832
http://www.tandfonline.com
http://crossmark.crossref.org/dialog/?doi=10.1080/02673843.2026.2653832&domain=pdf
https://orcid.org/0000-0001-8823-5792
https://orcid.org/0000-0002-2607-2948
https://orcid.org/0000-0002-9096-377X
https://orcid.org/0000-0003-0513-377X
http://creativecommons.org/licenses/by/4.0/
mailto:tiina-reetta.lauren-knuutila@abo.fi

2 e T-R. LAUREN-KNUUTILA ET AL.

school, emotional distress, parental consent to absence, and no significant antisocial behaviour; it has
previously been described as school phobia and more recently as emotionally based school avoidance
(EBSA) to highlight emotional and mental health-related causes (Corcoran et al., 2022; Halligan & Cryer,
2022; O'Hagan et al,, 2022). Truancy refers to unauthorised absences without parental or school consent
(Heyne et al.,, 2019a). School withdrawal is parent-driven, whereas school exclusion results from school-
based decisions, such as failure to accommodate special educational needs, excluding formal disciplinary
exclusions (Heyne et al., 2019b).

Today, SAPs is a commonly used umbrella term to cover a wide range of behaviours related to difficulties
attending school as well as absence (Heyne et al., 2022; Enderle et al., 2024). In addition, the researchers
have pushed for a semantic shift in the field from absence to school attendance.

Understanding SAPs through ecological frameworks

SAPs are multifaceted phenomena influenced by a range of individual, familial, and societal factors. In high-
income countries, where most SAP research is conducted (Kearney et al, 2022), there is increasing
recognition that these issues cannot be fully understood or addressed through narrow clinical or beha-
vioural lenses alone. Instead, ecological perspectives offer more comprehensive frameworks for under-
standing both the emergence of SAPs and the conditions that support successful reintegration.

Bronfenbrenner’s (Bronfenbrenner & Morris, 2006) bioecological model provides a multidimensional lens
to explore how children’s development, including school engagement, and school absence, is shaped by
nested and interacting systems. At the microsystem level, immediate environments such as family, school,
and peer relationships influence attendance directly. The mesosystem includes interactions between these
microsystems, such as communication between home and school. The exosystem encompasses broader
influences like parental employment conditions or healthcare access, while the macrosystem reflects
societal values, cultural expectations, and educational policies. Importantly, the chronosystem introduces
a temporal layer, capturing both individual life transitions and broader societal changes, such as the impact
of the COVID-19 pandemic, which increased chronic absence (Lenhoff & Singer, 2025), or shifting norms and
reforms in schools that influence attendance trajectories over time. Recent SAP studies have applied this
model to highlight the complex interplay between environmental systems in shaping students' risk and
resilience (Enderle et al., 2024; Gottfried & Gee, 2017; Lee et al., 2023; Lenhoff & Singer, 2025; Singer et al.,
2021; Forsell, 2020; Melvin et al., 2019; Nuttall & Woods, 2013).

Research on SAPs

SAPs have been studied for more than a century across diverse disciplines, including education, psychology,
sociology, medicine, law, and public policy (Kearney et al., 2021; Kearney et al., 2022). Early research largely
viewed SAPs as individual or psychological issues, emphasising student traits and internal difficulties (Elliott,
1999; Kearney et al., 2022a). Over time, attention expanded to include family and school contexts (Ingul
et al,, 2019). Despite this development, knowledge translation into educational and clinical practice has
been slow, and interdisciplinary integration remains limited (Elliott & Place, 2019).

To organise this expanding body of work, Kearney et al., (2021, Kearney et al., 2023a, 2022) distinguish
between analytic and systemic approaches to SAP research. Analytic approaches focus on specific variables
within the immediate environment, primarily at the microsystem and mesosystem levels, whereas systemic
approaches examine broader influences located in the exo- and macrosystems, such as school climate,
educational policy, and socioeconomic conditions. Health-based interventions often draw on analytic
frameworks, while school-based initiatives more frequently reflect systemic perspectives (Melvin et al.,
2019; Wilkins & Bost, 2016). Although both approaches contribute valuable insights across developmental
stages (Kearney et al., 2023a; Smerillo et al., 2018), the overall research landscape remains fragmented, with
limited theoretical and methodological coherence. Geographic and cultural variation in education systems
further complicates comparative research and synthesis (Porto, 2020).

Intervention studies have primarily targeted SR and TR (e.g. Pérez-Marco et al., 2025). Evidence syntheses
indicate that SR interventions are dominated by psychosocial, especially CBT approaches (Jakobsen et al.,
2025; Maynard et al., 2015) and, to a lesser degree, pharmacological treatments (Melvin et al., 2019; Tobdén
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et al, 2018). TR interventions, in contrast, often emphasise behavioural and school-based strategies
(Keppens & Spruyt, 2020a; Maynard et al., 2013). More recently, Eklund et al. (2020) synthesised school-
based interventions supporting attendance after chronic absence. However, SW and SE perspectives remain
underexplored, limiting understanding of SAPs as multidimensional and systemic phenomena.

Macro-level determinants of school attendance and absence vary both within and between countries,
reflecting broader socioeconomic inequalities, institutional arrangements, and policy contexts. Within
countries, attendance problems disproportionately affect youth in socioeconomically disadvantaged com-
munities, where poverty, housing instability, residential mobility, limited access to student welfare services,
and unequal school resources intersect with disciplinary practices (Gottfried & Kirksey, 2017; Keppens &
Spruyt, 2020b; Fredriksson et al., 2024; Lenhoff & Singer, 2025; Sosu et al., 2021). Cross-nationally, variation
in attendance patterns is linked to differences in education system design, welfare regimes, and cultural
meanings attached to schooling and absence. Comparative research indicates that early tracking, exclu-
sionary discipline, and punitive attendance policies are associated with increased disengagement among
marginalised youth, whereas welfare-oriented and preventive systems may better support sustained
participation (Keppens & Spruyt, 2020b; Organisation for Economic Co-operation & Development, 2022).
Broader macroeconomic conditions, migration and asylum policies, and access to health and social services
further shape attendance trajectories, particularly for youth living in poverty, youth with disabilities, and
racially and ethnically minoritized youth (Kearney et al., 2023b; UNESCO, 2021). Consistent with bioecolo-
gical models of development, these findings highlight that SAPs emerge through dynamic interactions
between CYP and their social, institutional, and policy environments, underscoring the need for youth
research that attends to structural conditions alongside individual developmental processes.

Despite SAPs being a global concern, research remains heavily concentrated in high-income countries
and a limited number of geographic regions. Studies from low- and middle-income countries (LMICs),
especially in Africa, often focus on health-related determinants such as menstruation (Hennegan et al.,
2021), early pregnancy (Denya, 2024; Human Rights Watch, 2022.; Mashulane et al., 2023; Morgan et al.,
2023) and HIV (Henning et al., 2016; Kimera et al., 2020). Other perspectives are also emerging, including
research on anxiety-related absence across 69 LMICs (Dalforno et al, 2022) and studies adopting an
ecological resilience lens in South Africa (Theron et al, 2014; Van Rensburg et al., 2019). In South
America, the educational crisis following prolonged COVID-19 school closures (Reimers, 2022; UNESCO,
2024b) has intensified national attention on attendance, with research and interventions expanding in
countries such as Uruguay (Ajzenman et al., 2022; Vinas-Forcade et al.,, 2021; Zanoni et al., 2023) and Chile
(Arbour et al., 2023; Arrigiada Hernandez et al., 2022; De los Reyes, 2024).

Recent research has also highlighted the importance of stakeholder perspectives, particularly those of CYP.
Hejl et al. (2024) conducted a qualitative synthesis of 17 Nordic studies and found that students, parents, and
school staff shared the goal of successful reintegration after absence. Their findings underscored the need for
more qualitative and context-sensitive research that foregrounds lived experiences and captures the complexity
of school absence in changing educational environments (Spruyt & Keppens, 2020).

The current study

Understanding of SAPs is crucial for developing effective interventions and policies that support students'
return to school. However, research on SAPs is diverse, spanning multiple disciplines, methodological
approaches, and theoretical frameworks. The review examines the existing literature to map the scope and
characteristics of research conducted on support for reintegration in severe cases of SAPs or longer periods
of absence. By analysing study designs, the specific types of SAPs investigated, disciplinary perspectives,
and the geographical and temporal distribution of studies, we aim to provide an overview of how the field
has evolved in high-income countries with school systems that are different but hold several comparable
features.

This mapping is essential for several reasons. First, it helps identify trends and gaps in the research,
revealing areas that have been extensively studied and those that require further attention. For example,
understanding which types of SAPs (e.g. SR, TR, SW or SE) have received the most focus allows researchers
and practitioners to assess whether certain forms of absence are underrepresented. Second, examining the
disciplinary focus of studies (e.g. psychology, education, sociology, or public health) clarifies how different
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fields conceptualise and address SAPs, highlighting potential interdisciplinary approaches that could
enhance future research and interventions. Lastly, by analysing when and where studies have been
conducted, we can assess whether research has kept pace with evolving educational and societal chal-
lenges and whether findings are generalisable across different contexts.

Materials and methods

To ensure no previous reviews on the topic were conducted, the International Prospective Register of
Systematic Reviews (PROSPERO) was consulted. No prior studies with the same perspective were found.

The search, conducted in February 2023, was carried out across eight electronic databases: ERIC, CINAHL,
APA Psycinfo, APA PsycArticles, Academic Search Complete, Education Research Complete, Teacher
Reference Centre, and Medline. The search terms encompassed various aspects of school attendance
issues, as well as factors associated with return, re-integration, and resilience. The search string included
the following terms: 1) ‘school attend*’ OR ‘school absen’ OR ‘school non-attend*’ OR ‘school absen*' OR
‘school refusal’ OR ‘school withdrawal’ OR ‘truan*’ OR ‘school exclusion’; and 2) reintegration OR return OR
resilien* OR coping OR re-engagement. The initial screening yielded 1,027 hits.

In addition, articles from the International Network for School Attendance (INSA) collection in March
2023, which provides selected articles on school attendance and absence, were incorporated into the
search. A total of 782 articles from the INSA website were screened at the title and abstract level.

Eligibility criteria restricted the review to studies conducted in high-income countries, as defined by the
World Bank (Metreau et al., 2024), to ensure comparability across educational systems, resources, and
cultural frameworks. Studies were included if school absences were not primarily attributable to somatic
ilinesses or physical injuries, but instead reflected broader ecological factors.

The SPIDER tool (Cooke et al.,, 2012) was used to help determine study eligibility criteria (see Table 1). The
SPIDER tool was chosen to guide the search strategy because of its suitability for exploratory reviews of
qualitative and mixed-methods research. Although it adapts elements of the PICO framework, SPIDER
allows for greater flexibility in identifying diverse study designs beyond intervention-focused research.

The inclusion criteria, developed in collaboration by the authors, focused on studies addressing
problematic school absence and return to school. Only studies conducted in high-income, industrialised
countries with comparable educational systems were included. The primary focus was on the social,
psychological, and pedagogical aspects of return after absence, with cases related to somatic illness or
physical injury excluded. During the selection process, articles were removed for irrelevance. Peer-reviewed
English-language studies published after 1980 were included, with no restrictions on study design. The
SPIDER checklist was used to structure the inclusion and exclusion criteria. First, both the first and last
author reviewed 20% of the studies and discussed unclear details and conflicts and made some specifica-
tions to the criteria. After that, the first author screened the remaining articles. After full-text screening of
the database searches, 33 articles met the focused selection criteria. From the articles screened from the
INSA website, 39 full texts were reviewed. This process led to the inclusion of 34 new articles, bringing the
total to 67 articles for final analysis. (See Figure 1 and Table 2 below).

The included studies were analysed using descriptive content analysis to map key characteristics such as
publication trends, disciplinary focus, study design, informants, and SAP types. This approach aligns with

Table 1. Spider inclusion criteria.

SPIDER strategy Inclusion criteria Exclusion criteria
Setting/population Students 6-18 years old with school attendance problems, Students  Student's wrong age (X <6 or X > 18)
from high-income -countries Students from low- and middle -income-
countries
Phenomenon of Interest 1. School attendance problems and school absenteeism (truancy, Absence due to purely somatic illnesses/
school refusal, school withdrawal, school exclusion), AND physical injuries

2. Return, re-integration and re-engagement to school, supportive
factors, coping, resilience

Design, Evaluation, All study designs Irrelevant
Research Primary studies Reviews
Peer-reviewed Inadequate methodological information

English studies 1980 - > Foreign language
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Identification of studies via databases and registers Identification of studies via other methods

Articles identified from
Databases ERIC, CINAHL,

APA Psydinfo, APA Articles removed before A 3 .
PsycAdicles, Academic screening \‘Jebgis(g:gelr}:l’gid eriTnal articles
Search Complete, Education [——%| Duplicates removed by datahase (n =182)

Research Complete, Teacher automation tools (n =476.)
reference Center and
Medline (n =1027)

}

] entfication |

Articles screened: title and Articles excluded (by human)
abstract p> | (n =436)
(n=476) Reason 1:(n=436)

Not meeting both search criteria

i |

i = Artick cluded: (n=5
Full text reading Aﬂ'g::::l‘“:ziz(;‘ N Full text reading ,Rzz::n EI‘ (n= (Sn) )
(n=40) No full.text in English (n=39) Not meeting both search
Reason 2 (n=4) criteria
No supportive factors
Reason 3 (n=1)

Deficiency in methodology

(n=33)
Articles included from INSA

% Articles included from database

(n=34)
] Studies included in synthesis
(n=67)

Figure 1. PRISMA-ScR flow diagram of study selection.

the objectives of scoping review methodology, which aims to provide an overview of the existing research
landscape rather than evaluate quality or synthesise findings.

Results

Research on SAPs and return to school has increased markedly since the 1980s. Only three studies were
published in the 1980s, whereas over half (58%) appeared after 2010, with a peak in 2010-2019 (n = 26).
This trend reflects growing scholarly attention to SAPs and student reintegration. Table 3 presents decade-
by-decade research trends by field, SAP type, study design, Bronfenbrenner's ecological level and
informants.

Most studies drew on multiple informants. CYP were included in 82% of studies, underscoring the
centrality of youth perspectives. Parents were represented in 60% and professionals in 34% of studies.
Multi-informant designs have become more common over time, with 36% of studies published after 2000
including CYP, parents, and professionals. When only one informant was used, CYP predominated (18%),
while parents alone were rarely included (1.5%). This shift is significant, as students, caregivers, and schools
often construct absences differently (Havik et al., 2015; Heyne et al., 2019a; Kearney, 2008; Kreitz-Sandberg
& Fredriksson, 2023; Malcolm et al., 2003; Molinari & Grazia, 2023): institutional accounts tend to emphasise
attendance and behavioural compliance, whereas youth and parents highlight emotional distress, relational
dynamics, and contextual stressors that may remain invisible in school records.

Geographically, research was concentrated particularly in the United Kingdom (33%), the United States
(22%), and Australia (13%), together accounting for 68% of studies. Beyond language, this concentration
likely reflects shared Anglo-American macrosystem characteristics shaping how SAPs are conceptualised
and addressed, often privileging individual-level explanations. Additional studies originated from Germany
and Japan (6% each), the Netherlands (4.5%), and several other countries.

Across the review period, psychology dominated the field (63%), followed by education (21%), medicine
(10%), and social sciences (6%). The dominance of psychology increased over time, reinforcing an
individual-focused orientation to SAPs. Methodologically, intervention studies (n = 25), largely CBT-based,
and case studies (n =21) were most common. Longitudinal research was rare (n = 3). Since the early 2000s,
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Table 2. Included articles (N =67) in chronological order.

Bronfenbrenner's
Study design/method or levels: micro-,
SAP intervention type (name of macro-, exo -and
Author & Year Country Sample subtype intervention) Field mesosystems
Conway USA N =932 (CYP (age range SR intervention/home-based medicine micro, macro
et al. (2022) 3, 5-18, 7 yrs) psychological treatment (IICAPS)
Cunningham et al. UK N =8 school staff SR cross-sectional/qualitative education micro, meso
(2022) members
Halligan and Cryer UK N =19 CYP (age range SR cross-sectional/mixed-methods psychology micro
(2022) 15-16 yrs)
Heyne and NL N = 76professionals, SR cross-sectional/mixed-method psychology micro, meso
Brouwer- N =39 CYP with CBT SR-intervention
Borghuis (2022) N =86 parents (Knowing what works-project))
Melin et al. (2022) SWE N =12 clinical SR cross-sectional/qualitative psychology micro, meso
practitioners
Corcoran UK N=2 CYP SR case study psychology micro, meso
et al. (2022)
O'Hagan UK N=3 CYP (age SR cross-sectional/qualitative education micro
et al. (2022) range13-15 yrs) and
their parents and key
adult
Bitsika et al. (2022) Australia N =58 CYP and their SR cross-sectional/quantitative psychology micro
mothers
Strombeck SWE N =84 students (age SR intervention/CBT psychology micro, meso
et al. (2021) range 10-17 yrs) and (Hemmasittarprogrammet)
their parents
Lowri (2021) UK N=1girl (11yrs) SR case study education micro, meso
Lall (2020) India N=1 boy (17 ysr) SR case study psychology micro
Lombholt DEN N =24 CYP (age range SRB intervention/CBT psychology micro, meso
et al. (2020) 7-16 yrs) and their (Back2School)
parents
Young et al. (2020) USA N =41CYP (age range TR intervention/school-based social work micro, meso
11-13 yrs) intervention by social
worker (PAWS)
Reissner Germany N =112CYP (age range SRB Intervention/Modular CBT psychology micro, meso
et al. (2019) 6-12yrs)
Brouwer-Borghuis NL N=30 CYP (12-17 yrs) SR intervention/school- & CBT-based  psychology micro, meso
et al. (2019) (The LINK)
Maeda & Japan N =39 parents SR intervention/school-based education micro, meso
Heyne (2019) intervention (rapid return)
McKay-Brown Australia ~ N=7 CYP (age range SR intervention/School based education micro, meso
et al. (2019) 12-14 yrs) support (In2School)
Hannan USA N =25 CYP (age range SR intervention/CBT (Intensive CBT psychology micro, meso
et al. (2019) 9-18yrs) for SR))
Kljakovic and UK N=47 CYP SR cross-sectional/mixed-method psychology micro, meso
Kelly (2019)
Rosen et al. (2019) USA N=2110 CYP TR longitudinal retrospective education micro
Embeita (2019) UK N =3 parents SE cross-sectional/qualitative psychology micro, meso
Atkinson & UK N=9 CYP (age SE cross-sectional/mixed-method psychology micro, meso
Rowley (2019) range10-12 yrs)
Sibeoni France N =20 CYP (age SR cross-sectional/qualitative medicine micro, meso
et al. (2018) range13-18 yrs)
N =21 parents
Preece & UK 7 CYP (age SR case study education micro, meso
Howley (2018) range14-16 yrs)
Finning UK N =16 educational SAPs cross-sectional/qualitative psychology micro, meso
et al. (2018) practitioners
Brede et al. (2017) UK N=9 CYP (age range SE cross-sectional/mixed method psychology micro, meso
10, 9-18.1 yrs) and their
parents
Maeda (2017) JAP N=1 young person SR case study (Morita therapy-based  psychology micro, meso
(14 yrs) consultation))
Maeda (2016) JAP N=3 CYP (age range SR case study (school-based psychology micro, meso
13.14 yrs) behavioural constultation)
Baker & UK N =4 CYP (age range SR cross-sectional/qualitative psychology micro, meso
Bishop (2015) 11-16 yrs)
Blackmon & USA (LA) N =6 professionals (case TR cross-sectional/qualitative social work micro, meso, macro
Cain (2015) managers)
Mann et al. (2015) USA N =48 CYP (age range TR cross-sectional/mixed-method education micro, meso

12-14 yrs)

(REAL girls)
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Bronfenbrenner's
Study design/method or levels: micro-,
SAP intervention type (name of macro-, exo -and
Author & Year Country Sample subtype intervention) Field mesosystems
Reissner Germany N=112 CYP (age SR intervention/CBT (modular psychology micro, meso
et al. (2015) range6-12yrs) treatment)
Oner et al. (2014) TUR N =2 CYP (age range SR case study/CBT medicine micro, meso
15 &8 yrs)
Walter et al. (2014) GER N =141 CYP (age range SR intervention/inpatient CBT psychology micro
12, 1-18, 1yrs)
Wu et al. (2013) CHI N=75 CYP (age range SR intervention/CBT + medication psychology micro
8-18yrs)
Nuttall & UK N =2 CYP and their SR case study psychology micro, meso
Woods (2013) parents
Maeda et al. (2012)  Japan N=1 child (14 yrs) SR case study/School-Based Intensive  psychology micro, meso
Exposure Therapy for SRB
Heyne et al. (2011) NL N =20 CYP (age SR intervention/developmentally psychology micro, meso
range11-17 yrs) sensitive CBT
Walter et al. (2010) GER N =147 pupils (age SR intervention/inpatient CBT psychology micro, meso
range 12-18 yrs)
Tolin et al. (2009) USA N=4 CYP SR case study/CBT psychology micro
Rodriguez & USA N=6 CYP TR case study/community-based education micro, meso, macro
Conchas (2009) truancy programme
Wilkins (2008) USA N =4CYP (age range TR cross-sectional/qualitative education micro
8-11graders)
Prabhuswamy India N =33 CYP (age range SR longitudinal medicine micro
et al. (2007) 8-16yrs)
Head & UK N =4 students, SRB cross-sectional/qualitative education micro, meso
Jamieson (2006) N =2 parents
N =3 professionals
Milne et al. (2006) NZ N =66 CYP (age range TR Intervention/community-based  social sciences micro, meso
11-16 yrs) truancy intervention
Aviv (2006) N= N=12 CYP (age range SR intervention/tele-hypnosis medicine micro
12-15yrs)
Place et al. (2002) UK N=17 CYP (age range SR cross-sectional//qualitative psychology micro, meso
12-15yrs)
Heyne et al. (2002) AU N=61 CYP (age range SR intervention/CBT (child therapy, psychology micro, meso
7-14 yrs) parent/teacher training, and the
combination of child therapy and
parent/teacher training for SR)
Kearney USA N =2 CYP (9&10 yrs) SRB case study psychology micro, meso
et al. (2001)
King et al. (2000) AU N=1 child* (8 yrs) SR case study/CBT psychology micro, meso
Bernstein USA N =67CYP (average SR Intervention/CBT + medication psychology micro
et al. (2000) agel3, 6yrs)
King et al. (1999) AU N =20 CYP (age range SR intervention/CBT psychology micro, meso
6-14yrs)
Meyer et al. (1999) N= N=1 child (18 yrs), SRB case study medicine micro, meso
Rollings Australia N =1 child (13yrs8m) SR case study/CBT psychology micro, meso
et al. (1998)
Anderson Australia N=1 child (13 yrs) SR case study/CBT psychology micro, meso
et al. (1998)
Last ( 1998) USA N=56 CYP (age range SR intervention/CBT psychology micro, meso
6-17 yrs)
Roberts (1998) UK N=1 CYP SR case study psychology micro
King et al. (1998) Australia  N=34 CYP (age range SR intervention CBT psychology micro, meso
5-15yrs)
Chabrol & France N=1 child (13 yrs) SR case study psychology micro
Fourasle (1996)
Tansey (1995) UK N=1 child (7th grade) SR case study education micro, meso
Coulter (1995) UK N=2 CYP (10yrs SR case study social science micro, meso
&12yrs)
King et al. (1994) AU N=1 child* (8yrs) SR case study/CBT psychology micro, meso
Hess et al. (1990) USA N =26 CYP (age range TR intervention design/school-based education micro
11, 1-16, 6 yrs) intervention
Kearney & USA N=7 CYP (mean age SRB intervention design/tailored psychology micro
Silverman (1990) 12, 5yrs) intervention on each SAP-types
Goh (1989) Singapore N =27 CYP (age range SR intervention design/ medicine micro, meso
6-17 yrs) psychotherapy, family

therapy + medication

(Continued)
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Table 2. (Continued)

Bronfenbrenner's
Study design/method or levels: micro-,
SAP intervention type (name of macro-, exo -and
Author & Year Country Sample subtype intervention) Field mesosystems
Bryce & UK N =10 CYP (age range SR intervention design/family psychology micro
Baird (1986) 12 yrs 9 months =15 yrs therapy
10monts)
Valles & UK N =34 CYP SR longitudinal (follow up) psychology micro

Oddy (1984)
*same case (a child, 8yrs) in King et al. (1994) and King et al. (2000).

Table 3. Characteristics of studies evaluating factors supporting return to school after absence in different decades.

TOTAL
1980-1989 1990-1999 2000-2009 2010-2019 2020-2022

N N N N N N
-Total N 3 13 12 26 13 67
Field of research
Psychology 2 9 6 17 8 42
Education - 2 3 6 3 14
Medicine 1 1 2 2 1 7
Social sciences - 1 1 1 1 4
Terms used for absence
SR 3 10 8 18 1" 50
TR 1 2 3 1 7
W
SE 3 3
SRB 2 2 2 1 7
Study design
Intervention design 2 5 4 10 4 25
CBT 3 2 7 2 14
Case study* 8 4 6 3 21
Cross-sectional study 1 4 5 4 14
qualitative 3 5 3 1
quantitative 1 1
mixed-method 4 2 6
Longitudinal study 1 1 1 3
Bronfenbrenner's level
Micro 3 13 12 26 13 67
Meso 1 9 6 13 8 47
Exo
Macro 1 1 1 3
Informants
Children —13 2 3 5
Adolescents 13+ 3 3 8 6 20
CYP (mixed ages) 2 4 7 7 5 25
Parents 1 7 9 15 9 40
Teachers/school staff 6 3 10 4 23
Social workers 1 1 2 1 5
Psychologists 1 4 1 2 4 12
Psychiatrists/Ward staff 2 2 4
Total number 4 27 26 39 29

Note: *One SR- case study was reported in 2 publications.

cross-sectional and qualitative designs have become more prevalent, reflecting efforts to deepen under-
standing of SAPs beyond treatment outcomes.

From a bioecological perspective, most interventions targeted the microsystem, often involving parents
and teachers. Collaboration among home, school, and services extended many interventions to the
mesosystem (n =47). Peer relationships were identified as supportive in 20 studies, though structured
peer-based interventions were rare. No exosystem-level interventions were identified, and only three
studies addressed the macrosystem through national programmes or policy initiatives.

SR/EBSA dominated the literature (75%), primarily studied within psychology and psychiatry, with
anxiety and depression frequently highlighted. TR appeared in 12% of studies, mostly US-based, typically
employing educational or social science perspectives and focusing on community-level interventions
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targeting socioeconomically and ethnically marginalised populations. SE was addressed in only three UK-
based studies, and no studies focused exclusively on SW.

Overall, the findings indicate a strong predominance of individual-focused approaches in SAP research.
While recent studies increasingly employ qualitative methods, multiple informants, and ecological framings,
exosystem- and macrosystem-level interventions remain largely absent, pointing to a persistent ecological
imbalance in the field.

Discussion

This scoping review mapped research on SAPs and return to school among CYP, analysing 67 peer-
reviewed studies published between 1980 and 2022. Historically, research emphasised individualised,
psychologically oriented approaches, SR/EBSA and CBT, with intervention and case study designs dominat-
ing and few longitudinal or controlled trials. These limit understanding of long-term outcomes and
mechanisms of change. Although recognition of family, school, and systemic influences has increased
since the 2000s, the ecological lens remains unevenly applied. TR studies, often grounded in education and
social sciences, highlight community-based interventions (Blackmon & Cain, 2015; Mann et al., 2015; Young
et al.,, 2020), whereas SR research primarily relies on therapy-based models (mainly CBT), reflecting the
disciplinary focus and a tendency to emphasise individual-level factors in conceptualising SAPs. At the same
time, many SR interventions incorporated collaboration with key microsystem actors, like parents and
school. Peer support is identified as protective, yet structured peer-based interventions are rare (Anderson
et al, 1998; Mann et al., 2015; Rodriguez & Conchas, 2009), contrasting with evidence of the importance of
belonging for adolescent development (Eccles & Qualter, 2021; Osborn et al., 2021).

Notably, none of the reviewed studies examined exosystem-level influences, and only three addressed
macrosystem factors through national programmes or policy frameworks (Blackmon & Cain, 2015; Conway
et al, 2022; Rodriguez & Conchas, 2009). Return-to-school research has focused predominantly on SR
whereas Pelkonen et al. (2022) reported that 68% of studies on SAP causes examined TR. This pattern likely
reflects the influence of psychological and medical research traditions and underscores the importance of
considering how different student groups are represented, as TR interventions often involve ethnically
minoritized or socioeconomically disadvantaged youth. Research on SW and SE remains limited, with SE
studies primarily focusing on neurodivergent students. From a bioecological perspective, the relatively
limited attention to exo- and macrosystem processes suggests an opportunity for greater integration of
welfare, health, and social service contexts, which play an important role in shaping schools’ responses to
prolonged absence. Policy and institutional structures that support families, schools, and multidisciplinary
collaboration may therefore be particularly relevant for facilitating return to school.

All included studies originated from high-income countries, mostly Anglo-American countries, reflecting
the context where SAP research is most established. However, evidence from LMICs (e.g. Dalforno et al.,
2022; Theron et al., 2014; Van Rensburg et al., 2019) highlights distinct challenges, emphasising the need for
context-sensitive and globally inclusive perspectives. Global disruptions, like COVID-19, challenge tradi-
tional attendance definitions, emphasising the need to reconceptualize attendance as multidimensional,
encompassing engagement, continuity of learning, access to support, and a sense of safety and belonging.

Although school absence is often conceptualised as an individual or family-level concern, evidence from
high-income countries, particularly the United States, indicates that attendance is also shaped by broader
forms of structural violence and institutional safety. Research suggests that experiences of bullying,
ostracism, and unaddressed mental health difficulties may contribute to violent trajectories, including
school shootings (Kiuru et al., 2025; Leary et al., 2003; National Threat Assessment Center & NTAC, 2021; The
Division for Emotional & Behavioral Health (DEBH), 2024). Conversely, exposure to school shootings and
ongoing fears of school-based violence erode students’ sense of safety and trust in educational institutions,
contributing to increased absence and disengagement (Cabral et al., 2020; Hodges et al., 2023; Rasberry
et al., 2020; Rossin-Slater et al., 2022). From a bioecological perspective, these events disrupt exo- and
macrosystems, shaping students’ school participation and experiences, especially for marginalised youth,
and highlight SAPs as indicators of broader systemic issues of safety, inequality, and institutional trust.

For practice, findings emphasise combining individualised support with systemic approaches that
strengthen collaboration among parents, schools, and social and health services. Schools may benefit
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from whole-school approaches fostering belonging, inclusion, and mental health awareness, alongside
professional development to detect and address attendance difficulties proactively. Policy-level interven-
tions addressing structural inequities, through cross-sector collaboration, long-term monitoring, and inclu-
sive programmes, can further promote equitable educational outcomes. From a bioecological perspective,
attention to systemic, contextual, and societal factors is critical to supporting all CYP in maintaining
engagement and accessing education.

Limitations

This review has several limitations. First, the search terms may not have captured all relevant aspects of
SAPs. For example, terms such as school phobia were not included in the search string, although they
appeared in reviewed studies (e.g. Last et al., 1998). Second, evolving definitions of key concepts such as SR
and return to school, along with the use of multiple overlapping terms (49 identified for SRB since 1930;
Heyne et al., 2019b), complicate comparisons across studies. Third, the review excluded studies centred on
somatic illness and focused on high-income countries, which may limit generalisability.

Finally, a central limitation of scoping reviews is the absence of formal quality appraisal, as their purpose is to
map the extent of existing research rather than assess the strength of evidence. As a result, findings cannot be
evaluated for methodological rigour. Scoping reviews also privilege breadth over depth, and their still evolving
methodological standards may increase the risk of inconsistency and bias compared with systematic reviews.

Conclusion

SAPs are often framed as individual deficits, with research dominated by psychologically oriented interven-
tions. However, a bioecological and de-individualising perspective highlights the role of systemic, structural,
and societal factors in shaping absence and reintegration. Effective responses require coordinated action
across micro-, meso-, exo-, and macrosystems, including schools, families, peers, social and health services,
and policy frameworks. Future research should expand on SW and SE, use longitudinal and multi-informant
designs, and examine how structural conditions influence trust, engagement, and equitable reintegration.
Attendance should be reconceptualized to encompass engagement, learning continuity, and a sense of
safety, particularly in contexts affected by global disruptions. Integrating individualised support with
systemic strategies can promote equitable educational opportunities, ensuring all CYP remain engaged,
supported, and able to thrive.

Author contributions

CRediT: Tiina-Reetta Laurén-Knuutila: Conceptualization, Formal analysis, Methodology, Writing - original draft; Jaanet
Salminen: Writing - review & editing; Niina Junttila: Writing - review & editing; Katarina Alanko: Conceptualization,
Methodology, Supervision, Validation, Writing — review & editing.

Disclosure statement

The authors declare that the research was conducted in the absence of any commercial or financial relationships that
could be construed as a potential conflict of interest.

Funding

This research was supported by Gosta Branders research fund, Abo Akademi University Foundation (Grant no.
501100007360), the EDUCA Flagship project funded by the Research Council of Finland (Grant no. #358924,
#358947), C.G. Sundell foundation, The People’s Education Fund, and The Foundation for Municipal Development sr.

ORCID

Tiina-Reetta Laurén-Knuutila 0000-0001-8823-5792
Jaanet Salminen 0000-0002-2607-2948


http://orcid.org/0000-0001-8823-5792
http://orcid.org/0000-0002-2607-2948

INTERNATIONAL JOURNAL OF ADOLESCENCE AND YOUTH e 11

Niina Junttila 0000-0002-9096-377X
Katarina Alanko 0000-0003-0513-377X

References

Ajzenman, N., Becerra Luna, L., Hernandez-Agramonte, J., Lopez Boo, F., Perrez, M., Vasquez-Echeverria, A, & Mateo Diaz,
M (2022). A behavioral intervention to increase preschool attendance in Uruguay. Journal of Development
Economics, 159, 102984.

Anderson, J., King, N., Tonge, B., Rollings, S., Young, D., & Heyne, D. (1998). Cognitive-behavioural, intervention for an
adolescent school refuser: A comprehensive approach. Cambridge University Press. Published online by Cambridge
University Press.

Arbour, M., Soto, C., Alée, Y., Atwood, S., Mufioz, P., & Marzolo, M. (2023). Absenteeism prevention in preschools in Chile:
Impact from a quasi-experimental evaluation of 2011-2017 ministry of education data. Frontiers in Education., 7,
975092. https://doi.org/10.3389/feduc.2022.975092</i&gt

Arrigiada Hernandez, C,, Flores Jiméne, C., Manzano Manzano, C., Giakoni-Ramirez, F., Duclos-Bastias, D., & Miranda, D. G.
Reasons for school dropout: A case study in Southern Chilean schools. Turkish Online Journal of Qualitative Inquiry
(TOJQI), 13(1), 140-150.

Atkinson, G., & Rowley, J. (2019). Pupils' views on mainstream reintegration from alternative provision. Emotional and
Behavioural Difficulties, 24(4), 2019-356. https://doi.org/10.1080/13632752.2019.1625245

Aviv, A. (2006). Tele-hypnosis in the treatment of adolescent school refusal. American Journal of Clinical Hypnosis, 49(1),
40. https://doi.org/10.1080/00029157.2006.10401550

Baker, M., & Bishop, F. L. (2015). Out of school: A phenomenological exploration of extended non-attendance.
Educational Psychology in Practice, 31(4), 1-15. https://doi.org/10.1080/02667363.2015.1065473

Bernstein, G. A., Borchardt, C. M., Perwien, A. R., Crosby, R. D., Kushner, M. G., Thuras, P. D., & Last, C. G. (2000).
Imipramine plus cognitive-behavioral therapy in the treatment of school refusal. Journal of the American Academy of
Child & Adolescent Psychiatry, 39(3), 276-283. https://doi.org/10.1097/00004583-200003000-00008

Bitsika, V., Heyne, D. A., & Sharpley, C. F. (2022). The inverse association between psychological resilience and emerging
school refusal among bullied autistic youth. Res Dev Disabil 2022 Jan, 120, 104121. https://doi.org/10.1016/
j.ridd.2021.104121

Blackmon, B. J,, & Cain, D. S. (2015). Case manager perspectives on the effectiveness of an elementary school truancy
intervention. School Social Work Journal, v40(n1), 1-22.

Bonell, C., Blakemore, S.-J., Fletcher, A., & Patton, G. (2019). Role theory of schools and adolescents health. Lancet Child
Adolesc Health, 3, 742-748. https://doi.org/10.1016/52352-4642(19)30183-X

Brede, J.,, Remington, M., Kenny, L., Warren, K, & Pellicano, E. (2017). Excluded from school: Autistic students’
experiences of school exclusion and subsequent re-integration into school. Autism & Developmental Language
Impairments, 2(2), 239694151773751. https://doi.org/10.1177/2396941517737511

Bronfenbrenner, U., & Morris, P. A. (2006). The bioecological model of human development. In Lerner, I. R. M. (Ed.),
Handbook of child psychology (6th ed.), Vol. 1, pp. 793-828. Wiley.

Brouwer-Borghuis, M. L., Heyne, D., Sauter, F. M., & Scholte, R. H. J. (2019). The link: An alternative educational program
in the Netherlands to reengage school-refusing adolescents with schooling. Cognitive and Behavioral Practice, 26(1),
75-91. https://doi.org/10.1016/j.cbpra.2018.08.001

Bryce, G., & Baird, D. (1986). Precipitating a crisis: Family therapy and adolescent school refusers. Journal of Adolescence,
9(3), 199-213. https://doi.org/10.1016/s0140-1971(86)80003-3

Cabral, M., Kim, B., Rossin-Slater, M., Schnell, M., & Schwandst, H. (2020). Trauma at school: The impacts of shootings on
students’ human capital and economic outcomes. Stanford Institute for Economic Policy Research. hhttps://
collections.nIm.nih.gov/master/borndig/101776212/20-054.pdf.

Chabrol, H., & Fourasle, R. (1996). Father-child hospitalization in a severe case of separation anxiety disorder with panic
attacks. Clinical Psychology & Psychotherapy, 3, 288-290. https://doi.org/10.1002/(SICl)1099-0879(199612)3:4<288:AlD-
CPP90>3.0.CO;2-H

Conway, C. A., Decker, L. B., Moffett, S. J., Adnopoz, J., & Woolston, J. (2022). Addressing chronic school absenteeism
through intensive home-based psychiatric treatment: An examination of the [ICAPS program. Child and Adolescent
Social Work Journal, 41(12), 95-106. https://doi.org/10.1007/s10560-022-00839-3

Cooke, A., Smith, D., & Booth, A. (2012). Beyond PICO: The SPIDER tool for qualitative evidence synthesis. Qualitative
Health Research, 22(10), 1435-1443. https://doi.org/10.1177/1049732312452938

Corcoran, S., Bond, C., & Knox, L. (2022). Emotionally based school non-attendance: Two successful returns to school
following lockdown. Educational Psychology in Practice, 38(1), 75-8. https://doi.org/10.1080/02667363.2022.2033958

Coulter, S. (1995). School refusal, parental control and wider systems: Lessons from the management of two cases. Irish
Journal of Psychological Medicine, 12(4), 146-149. https://doi.org/10.1017/50790966700014294

Cunningham, A., Harvey, K., & Waite, P. (2022). School staffs’ experiences of supporting children with school attendance
difficulties in primary school: A qualitative study. Emotional and Behavioural Difficulties, 27(1), 2022-87. https://
doi.org/10.1080/13632752.2022.2067704


http://orcid.org/0000-0002-9096-377X
http://orcid.org/0000-0003-0513-377X
https://doi.org/10.3389/feduc.2022.975092&#x0003C;/i&#x00026;gt
https://doi.org/10.1080/13632752.2019.1625245
https://doi.org/10.1080/00029157.2006.10401550
https://doi.org/10.1080/02667363.2015.1065473
https://doi.org/10.1097/00004583-200003000-00008
https://doi.org/10.1016/j.ridd.2021.104121
https://doi.org/10.1016/j.ridd.2021.104121
https://doi.org/10.1016/S2352-4642(19)30183-X
https://doi.org/10.1177/2396941517737511
https://doi.org/10.1016/j.cbpra.2018.08.001
https://doi.org/10.1016/s0140-1971(86)80003-3
hhttps://collections.nlm.nih.gov/master/borndig/101776212/20-054.pdf
hhttps://collections.nlm.nih.gov/master/borndig/101776212/20-054.pdf
https://doi.org/10.1002/(SICI)1099-0879(199612)3:4&#x0003C;288:AID-CPP90&#x0003E;3.0.CO;2-H
https://doi.org/10.1002/(SICI)1099-0879(199612)3:4&#x0003C;288:AID-CPP90&#x0003E;3.0.CO;2-H
https://doi.org/10.1007/s10560-022-00839-3
https://doi.org/10.1177/1049732312452938
https://doi.org/10.1080/02667363.2022.2033958
https://doi.org/10.1017/S0790966700014294
https://doi.org/10.1080/13632752.2022.2067704
https://doi.org/10.1080/13632752.2022.2067704

12 e T-R. LAUREN-KNUUTILA ET AL.

Dalforno, R. W., Wengert, H. I, Kim, L. P.,, & Jacobsen, K. H. (2022, Sep 16). Anxiety and school absenteeism without
permission among adolescents in 69 low- and middle-income countries. Dialogues Health, 1, 100046. https://doi.org/
10.1016/j.dialog.2022.100046

De los Reyes, S. (2024). Report on chronic absenteeism and attendance in children and adolescents in Chile, 2017-2023:
Programa Presente [Report]. REPORTE-AC-NACIONAL-2023-2 en.pdf, https://presente.mineduc.cl/documentos/
REPORTE-AC-NACIONAL-2023-2-en.pdf

Denya, D. (2024). Early pregnancy and school absenteeism among adolescent girls in sub-saharan Africa: A systematic
review. Journal of Adolescent Research, 39(2), 145-160.

Eccles, A. M., & Qualter, P. (2021). Alleviating loneliness in young people — A meta-analysis of interventions. Child and
Adolescent Mental Health, 26(1), 17-33. https://doi.org/10.1111/camh.12389

Eklund, K., Burns, M. K,, Oyen, K., DeMarchena, S., & McCollom, E. M. (2020). Addressing chronic absenteeism in schools:
A meta-analysis of evidence-based interventions. School Psychology Review, 51(1), 95-111. https://doi.org/10.1080/
2372966X.2020.1789436

Elliott, J. G. (1999). School refusal: Issues of conceptualisation, assessment, and treatment. Journal of Child Psychology
and Psychiatry, 40, 1001-1012. https://doi.org/10.1111/1469-7610.00519

Elliott, J. G., & Place, M. (2019). Practitioner review: School refusal: Developments in conceptualisation and treatment
since 2000. Journal of Child Psychology and Psychiatry and Allied Disciplines (Oxford), 60(1), 4-15. https://doi.org/
10.1111/jcpp.12848

Embeita, C. (2019). Reintegration to secondary education following school exclusion: An exploration of the relationship
between home and school from the perspective of parents. Educational and Child Psychology, Vol 36(3), 18-32.
https://doi.org/10.53841/bpsecp.2019.36.3.18

Enderle, C., Kreitz-Sandberg, S., Backlund, A., Isaksson, J., Fredriksson, U., & Ricking, H. (2024). Secondary school students’
perspectives on supports for overcoming school attendance problems: A qualitative case study in Germany. Frontiers
in Education, 9, 1405395. https://doi.org/10.3389/feduc.2024.1405395

Finning, K., Harvey, K., Moore, D., Ford, T., Davis, B., & Waite, P. (2018). Secondary school practitioners’ beliefs about risk
factors for school attendance problems: A qualitative study. August 2019 Emotional and Behavioural Difficulties,
25(1), 10.1080/13632752.2019.1647684

Forsell, T. (2020). Man dr ju typ elev, fast pa avstand”: Problematisk skolfranvaro ur elevers, férdldrars och skolpersonals
perspektiv, Umed universitet, Samhdllsvetenskapliga fakulteten. Institutionen for tillampad utbildningsvetenskap.

Fredriksson, U., Rasmusson, M., Backlund, A., Isaksson, J., & Kreitz-Sandberg, S. (2024). Which students skip school? A
comparative study of sociodemographic factors and student absenteeism using PISA data. PLoS One, 19(5),
€0300537. https://doi.org/10.1371/journal

Goh, CW. (1989). School refusal: clinical features and treatment outcome. Singapore Med J, 30(6), 550-2.

Gottfried, M., & Gee, K. (2017). Identifying the determinants of chronic absenteeism: A bioecological systems approach.
Teachers College Record, 119(2017), 1-34.

Gottfried, M. A, & Kirksey, J. J. (2017). When” students miss school: The role of timing of absenteeism on students’ test
performance. Educational Researcher, 46(3), 119-130. https://doi.org/10.3102/0013189X17694285

Halligan, C., & Cryer, S. (2022). Emotionally based school absence (EBSA): Students’views on what works in a specialist
setting. Continuity in Education, 3(1), 13-24. https://doi.org/10.5334/cie.38

Hannan, S., Davis, E., Morrison, S., Gueorguieva, R., & Tolin, D. F. (2019). An open trial of intensive cognitive-behavioral
therapy for school refusal. Evidence-Based Practice in Child and Adolescent Mental Health, 4(1), 2019-101. https://
doi.org/10.1080/23794925.2019.1575706

Havik, T., Bru, E., & Ertesvag, S. K. (2015). Assessing reasons for school non-attendance. Scandinavian Journal of
Educational Research, 59(3), 316-336. https://doi.org/10.1080/00313831.2014.904424

Head, G., & Jamieson, S. (2006). Taking a line for a walk: Including school refusers. Pastoral Care in Education, 24(3),
32-40. https://doi.org/10.1111/j.1468-0122.2006.00377 .x

Hejl, C., Ezzaaf-Fryland, N., Birner Hansen, R., Nielsen, K., & Thastum, M. (2024). A review and qualitative synthesis of the
voices of children, parents, and school staff with regards to school attendance problems in the nordic countries.
Scandinavian Journal of Educational Research, 69, 1490-1504. https://doi.org/10.1080/00313831.2024.2434822

Hennegan, J., OlaOlorun, F. M., Oumarou, S., Alzouma, S., Guiella, G.,, Omoluabi, E., & Schwab, K. J. (2021). School and
work absenteeism due to menstruation in three west African countries: Findings from PMA2020 surveys. Sex Reprod
Health Matters, 29(1), 1915940-424. https://doi.org/10.1080/26410397.2021.1915940.

Henning, M. J., Betancourt, T. S., & Khanna, S. K. (2016). Protective factors that contribute to improved school attendance
for children that are HIV/AIDS affected in Zambia. International Journal of Health Promotion and Education, 54(6),
318-334. https://doi.org/10.1080/14635240.2016.1204933

Hess, A. M., Rosenberg, M. S., & Levy, G. K. (1990). Reducing truancy in students with mild handicaps. RASE: Remedial &
Special Education, 11(4), 14-19. https://doi.org/10.1177/074193259001100405

Heyne, D., & Brouwer-Borghuis, M. (2022). Signposts for school refusal intervention, based on the interviews of
stakeholders. Continuity in Education, 3(1), 25-40. https://doi org/10.5334/cie.42

Heyne, D., Kearney, C. A, & Finning, K. (2022). Mental health and attendance at school: Setting the scene. In Finning, K.,
Ford, T., Moore, D. A. (Eds.), Mental Health and Attendance at School (2022, pp. 1-21). Cambridge University Press.


https://doi.org/10.1016/j.dialog.2022.100046
https://doi.org/10.1016/j.dialog.2022.100046
https://presente.mineduc.cl/documentos/REPORTE-AC-NACIONAL-2023-2-en.pdf
https://presente.mineduc.cl/documentos/REPORTE-AC-NACIONAL-2023-2-en.pdf
https://doi.org/10.1111/camh.12389
https://doi.org/10.1080/2372966X.2020.1789436
https://doi.org/10.1080/2372966X.2020.1789436
https://doi.org/10.1111/1469-7610.00519
https://doi.org/10.1111/jcpp.12848
https://doi.org/10.1111/jcpp.12848
https://doi.org/10.53841/bpsecp.2019.36.3.18
https://doi.org/10.3389/feduc.2024.1405395
https://doi.org/10.1080/13632752.2019.1647684
https://doi.org/10.1371/journal
https://doi.org/10.3102/0013189X17694285
https://doi.org/10.5334/cie.38
https://doi.org/10.1080/23794925.2019.1575706
https://doi.org/10.1080/23794925.2019.1575706
https://doi.org/10.1080/00313831.2014.904424
https://doi.org/10.1111/j.1468-0122.2006.00377.x
https://doi.org/10.1080/00313831.2024.2434822
https://doi.org/10.1080/26410397.2021.1915940
https://doi.org/10.1080/14635240.2016.1204933
https://doi.org/10.1177/074193259001100405
https://doi.org/https://doiorg/10.5334/cie.42

INTERNATIONAL JOURNAL OF ADOLESCENCE AND YOUTH e 13

Heyne, D., Gentle-Genitty, C., Gren-Landell, M., & Melvin, G. (2019a). Improving school attendance by enhancing
communication among stakeholders: Establishment of the international network for school attendance (INSA).
European Child & Adolescent Psychiatry, 29(7), 1023-1030.

Heyne, D., Gren-Landell, M., Melvin, G., & Gentle-Genitty, C. (2019b). Differentiating between school attendance
problems. Why and how?. Cognitive and Behavioral Practice, 26, 8-34. https://doi.org/10.1016/j.cbpra.2018.03.006

Heyne, D., Sauter, F. M., Widenfellt, Van, B. M., Vermeiren, R., & Westenberg, P. M. (2011). School refusal and anxiety in
adolescence: Non-randomized trial of a developmentally-sensitive cognitive behavioral therapy. Journal of Anxiety
Disorders, 25(7), 870-8. https://doi.org/10.1016/j.janxdis.2011.04.006

Heyne, D., King, N., Tonge, B., Rollings, S., Young, D., Pritchard, M., & Ollendick, T. (2002). Evaluation of child therapy and
caregiver training in the treatment of school refusal. Journal of the American Academy of Child and Adolescent
Psychiatry, 41(6), 687-95. https://doi.org/10.1097/00004583-200206000-00008

Hodges, J. C., Walker, D. T., Baum, C. F., & Hawkins, S. S. (2023, Apr). Impact of school shootings on adolescent school
safety, 2009-2019. American Journal of Public Health (New York, N.Y. : 1912), 113(4), 438-441. https://doi.org/
10.2105/AJPH.2022.307206

Human Rights Watch. (2022). Across Africa, many young mothers face education barriers: African Union guidance,
policy reforms needed to ensure girls continue education [Report]. Human Rights Watch. https://www.hrw.org/
news/2022/10/11/across-africa-many-young-mothers-face-education-barrier.

Ingul, J. M., Havik, T., & Heyne, D. (2019). Emerging School Refusal: A School-Based Framework for Identifying Early Signs
and Risk Factors. https://www-sciencedirectcom.ezproxy.jyu.fi/science/article/pii/S1077722918300427

Jakobsen, S., Talbgll, K. B., Thastum, M., & Lombholt, J. J. (2025). Cognitive behavioral interventions for school attendance
problems: A systematic review and meta-analysis. Child Psychiatry and Human Development, Advance online
publication, 1-21. https://doi.org/10.1007/s10578-025-01847-x

Kearney, C. A. (2008). An interdisciplinary model of school absenteeism in youth to inform professional practice and
public policy. Educationl Psychology Review, 20, 257-282. https://doi.org/10.1007/s10648-008-9078-3

Kearney, C. A., & Silverman, W. K. (1990). A preliminary analysis of a functional model of assessment and treatment for
school refusal behavior. Behavior Modification, 14(3), 340-366. https://doi.org/10.1177/01454455900143007

Kearney, C. A., & Silverman, W. K. (1996). The evolution and reconciliation of taxonomic strategies for school refusal
behavior. Clinical Psychology: Science and Practice, 3, 339-354.

Kearney, C. A,, Pursell, C,, & Alvarez, K. (2001). Treatment of school refusal behavior in children with mixed functional
profiles. Cognitive and Behavioral Practice, 8(1), 3-11. https://doi.org/10.1016/51077-7229(01)80037-7

Kearney, C. A, Childs, J., & Burke, S. (2023b). Social forces, social justice, and school attendance problems in youth.
Contemp School Psychol, 27, 136-151. https://doi.org/10.1007/s40688-022-00425-5

Kearney, C. A., Gonzélvez, C., Graczyk, P. A., & Fornander, M. J. (2019). Reconciling contemporary approaches to school
attendance and school absenteeism: Toward promotion and nimble response, global policy review and implemen-
tation, and future adaptability (Part 1). Frontiers psychology, 10. https://doi.org/10.3389/fpsyg.2019.02222

Kearney, C. A, Benoit, L., Gonzélves, C., & Keppens, G. (2022). School attendance and school absenteeism: A primer for
the past, present and theory of change for the future, Frontiers in Education (Vol. 7):1044608Frontiers. https://
doi.org/10.3389/feduc.2022.1044608

Kearney, C. A., Dupont, R., Fensken, M., & Gonzélvez, C. (2023a). School attendance problems and absenteeism as early
warning signals: Review and implications for health-based protocols and school-based practices. Review article Front
Educ, 8, 1253595. https://doi.org/10.3389/feduc.2023.1253595

Keppens, B., & Spruyt, B. (2020a). Truancy in Europe. Does the type of educational system matter? European Journal of
Education, v53(n3), 414-426. https://doi.org/10.1111/ejed.12282

Keppens, G., & Spruyt, B. (2020b). The impact of interventions to prevent truancy: A review of the research literature.
Studies in Educational Evaluation, Vol. 65. 100840. https://doi.org/10.1016/j.stueduc.2020.100840

Kimera, E., Vindevogel, S., Kintu, M. J., Rubaihayo, J., De Maeyer, J., Reynaert, D., Engelen, A. M., Nuwaha, F., & Bilsen, J.
(2020). Experiences and perceptions of youth living with HIV in Western Uganda on school attendance: Barriers and
facilitators. BMC Public Health, 20(1), 79. https://doi.org/10.1186/512889-020-8198-7

King, N. J,, Tonge, B. J., Heyne, D. A, Tinney, L., & Pritchard, M. (1994). School refusal: Early identification and treatment.
Australian Journal of Early Childhood, 3(10), 719-732. https://doi.org/10.2165/00128072-200103100-00002

King, N. J., Tonge, B. J., Heyne, D., Pritchard, M., Rollings, S., Young, D., Myerson, N., & Ollendick, T. H. (1998). Cognitive-
behavioral treatment of school-refusing children: A controlled evaluation. Journal of the American Academy of Child
& Adolescent Psychiatry, 37(4), 395-403. https://doi.org/10.1097/00004583-199804000-00017

King, N. J., Tonge, B. J., Turner, S., Heyne, D., Pritchard, M., Rollings, S., Young, D., Myerson, N., & Ollendick, T. H. (1999).
Brief cognitive-behavioural treatment for anxiety-disordered children exhibiting school refusal. Clinical psychology &
psychotherapy, 6, 39-45. https://doi.org/10.1002/(SICI)1099-0879(199902)6:1<39:AID-CPP178>3.0.CO;2-W

King, N. J, Tonge, B. J., Heyne, D., Rollings, S., Pritchard, M., Myerson, N., Young, D., Anderson, J., & Turner, S. (2000). A
cognitive-behavioural intervention programme for children exhibiting school refusal. Australian Journal of Counselling
Psychology, 1, 4-8.

Kiuru, N., Salmela-Aro, K., Laursen, B., Vasalampi, K., Beattie, M., Tunkkari, M., & Junttila, N. (2025). Profiles of loneliness
and ostracism during adolescence: Consequences, antecedents, and protective factors. Child Psychiatry and Human
Development, 56(6), 1637-1657. https://doi.org/10.1007/s10578-024-01664-8


https://doi.org/10.1016/j.cbpra.2018.03.006
https://doi.org/10.1016/j.janxdis.2011.04.006
https://doi.org/10.1097/00004583-200206000-00008
https://doi.org/10.2105/AJPH.2022.307206
https://doi.org/10.2105/AJPH.2022.307206
https://www.hrw.org/news/2022/10/11/across-africa-many-young-mothers-face-education-barrier
https://www.hrw.org/news/2022/10/11/across-africa-many-young-mothers-face-education-barrier
https://www-sciencedirectcom.ezproxy.jyu.fi/science/article/pii/S1077722918300427
https://doi.org/10.1007/s10578-025-01847-x
https://doi.org/10.1007/s10648-008-9078-3
https://doi.org/10.1177/01454455900143007
https://doi.org/10.1016/S1077-7229(01)80037-7
https://doi.org/10.1007/s40688-022-00425-5
https://doi.org/10.3389/fpsyg.2019.02222
https://doi.org/10.3389/feduc.2022.1044608
https://doi.org/10.3389/feduc.2022.1044608
https://doi.org/10.3389/feduc.2023.1253595
https://doi.org/10.1111/ejed.12282
https://doi.org/10.1016/j.stueduc.2020.100840
https://doi.org/10.1186/s12889-020-8198-7
https://doi.org/10.2165/00128072-200103100-00002
https://doi.org/10.1097/00004583-199804000-00017
https://doi.org/10.1002/(SICI)1099-0879(199902)6:1&#x0003C;39:AID-CPP178&#x0003E;3.0.CO;2-W
https://doi.org/10.1007/s10578-024-01664-8

14 e T-R. LAUREN-KNUUTILA ET AL.

Klein, M., Sosu, E. M., & Dare, S. (2020). Mapping inequalities in school attendance: The relationship between dimensions
of socioeconomic status and forms of school absence. Children and Youth Services Review, 118, 105432. https://
doi.org/10.1016/j.childyouth.2020.105432

Kljakovic, M, & Kelly, A (2019). Working with school-refusing young people in Tower Hamlets, London. Clin Child Psychol
Psychiatry, 24(4), 921-933. 10.1177/1359104519855426

Kreitz-Sandberg, S., & Fredriksson, U. (2023). Comparative perspectives on school attendance, absenteeism, and
preventive measures in Europe and beyond. European Education, 55(3-4), 137-147. https://doi.org/10.1080/
10564934.2023.2281394

Lall, S. S. (2020). Applying a multicomponent framework to manage school refusal: A case report. International Journal
of Behavioral sciences, 14(3), 116-12. doi 10.30491/1JBS.2020.211632.1174

Last, C. G, Hansen, C., & Franco, N. (1998). Cognitive-behavioral treatment of school phobia. Journal of the American
Academy of Child & Adolescent Psychiatry, 37(4), 404-411. https://doi.org/10.1097/00004583-199804000-00018

Leary, M. R,, Kowalski, R. M., Smith, L., & Phillips, S. (2003). Teasing, rejection, and violence: Case studies of the school
shootings. Aggressive Behavior, 29(3), 202-214. https://doi.org/10.1002/ab.10061

Lee, K., McMorris, B. J,, Chi, C.-L, Looman, W. S., Burns, M. K., & Delaney, C. W. (2023). Using data-driven analytics and
ecological systems theory to identify risk and protective factors for school absenteeism among secondary students.
Journal of School Psychology, 98, 148-180. https://doi.org/10.1016/j.jsp.2023.03.002

Lenhoff, S., & Singer, J. (2025). Rethinking Chronic Absenteeism: Why Schools Can't Solve It Alone. Harvard Education Press.

Lomholt, J. J., Johnsen, D. B., Silverman, W. K., Heyne, D. A., Jeppesen, P., & Thastum, M. (2020). Feasibility study of
Back2School, a modular cognitive behavioral intervention for youth with school attendance problems. Front Psychol,
06 April 2020.Sec. Educational Psychology, 11, 586. https://doi.org/10.3389/fpsyg.2020.00586

Lowri, C. (2021). Issues in persistent attendance at school of autistic pupils and recommendations following the
reintegration of 11 autistic pupils. Good Autism Practice (GAP), 22(2), 12-20.

Maeda, N. (2016). School-based behavioral consultation for school-refusal behavior. International Journal of
Psychological Studies, 8(1), 2016.

Maeda, N. (2017). Effectiveness of morita therapy-based consultation for a school-refusing adolescent with psychogenic
fever. Journal of Education and Training Studies, 5(12), 1. https://doi.org/10.11114/jets.v5i12.2671

Maeda, N., & Heyne, D. (2019). Rapid return for school refusal: A school-based approach applied with Japanese
adolescents. Frontiers in Psychology, 10, 2862. https://doi.org/10.3389/fpsyg.2019.02862

Maeda, N., Hatada, S., Sonoda, J., & Takayama, I. (2012). School-based intensive exposure therapy for school refusal
behavior. Clinical Case Studies, 11(4), 299-311. https://doi.org/10.1177/1534650112457456

Malcolm, H., Wilson, V., Davidson, J., & Kirk, S. (2003). Absence from school: A study of its causes and effects in seven
LEAs. Scottish Council for Research in Education (SCRE). Research report RR424.

Mann, M. J,, Smith, M. L., & Kristjansson, A. L. (2015). Improving academic self-efficacy, school connectedness, and
identity in struggling middle school girls: A preliminary study of the REAL girls program. Health Education &
Behavior, 42(1), 117-126. https://doi.org/10.1177/1090198114543005

Mashulane, K., Segalo, L., & Ngobeni, T. (2023). Teachers’ perceptions of the impact of teenage pregnancy on learners’
academic performance: A case of selected schools in South Africa. EUREKA: Social and Humanities, 1, 52-62. https://
doi.org/10.21303/2504-5571.2023.002682

Maynard, B. R, Kjellstrand, E. K., & Thompson, A. M. (2013). Effects of check & connect on attendance, behavior, and
academics: A randomized effectiveness trial. Research on Social Work Practice, 24(3), 296-309. https://doi.org/
10.1177/1049731513497804. https://eric.ed.gov

Maynard, B. J., Heyne, D., Brendel, K. E., Buland, J. J., Thompson, A. M., & Pigott, T. D. (2015). Treatment for school refusal
among children and adolescents: A systematic review and Meta- analysis. Research on Social Work Practice, 28(1),
56-67. https://doi.org/10.1177/1049731515598619

McKay-Brown, L., McGrath, R, Dalton, L., Graham, L., Smith, A, Ring, J., & Eyre, K. (2019). Reengagement with education:
A multidisciplinary home-school-clinic approach developed in Australia for school-refusing youth. Cognitive and
Behavioral Practice, 26(1), 92-106. https://doi.org/10.1016/J.CBPRA.2018.08.003

Melin, J., Jansson-Fréjmark, M., & Olsson, N. C. (2022). Clinical practitioners' experiences of psychological treatment for
autistic children and adolescents with school attendance problems: A qualitative study. BMC Psychiatry, 22(1), 220.
https://doi.org/10.1186/s12888-022-03861-y

Melvin, G. A., Heyne, D., Gray, K. M., Hastings, R. P., Totsika, V., Tonge, B. J., & Freeman, M. M. (2019). The kids and teens at
school (KiTeS) framework: An inclusive bioecological systems approach to understanding school absenteeism and
school attendance problems. Frontiers in Education, 4, 61. https://doi.org/10. 3389/feduc.2019.00061

Metreauy, E., Young, K. E., & Eapen, S. G. (2024). World bank country classifications by income level for 2024-2025. The
World Bank. https://blogs.worldbank.org/opendata/new-world-bank-country-classifications-income-level-2024-2025.

Meyer, E. A, Hagopian, L. P., & Paclawsky, T. R. (1999). A function-based treatment for school refusal behavior using shaping
and fading. Research in Developmental Disabilities, v20(n6), 401-10. https://doi.org/10.1016/50891-4222(99)00021-9

Milne, B. J.,, Chalmers, S., Waldie, K. E., Darling, H., & Poulton, R. (2006). Effectiveness of a community-based truancy
intervention: A pilot study. New Zealand Journal of Educational Studies, 37(2), 191-203.

Molinari, L., & Grazia, V. (2023). A multi-informant study of school climate: Student, parent, and teacher perceptions. Eur
J Psychol Educ, 38, 1403-1423. https://doi.org/10.1007/s10212-022-00655-4


https://doi.org/10.1016/j.childyouth.2020.105432
https://doi.org/10.1016/j.childyouth.2020.105432
https://doi.org/10.1177/1359104519855426
https://doi.org/10.1080/10564934.2023.2281394
https://doi.org/10.1080/10564934.2023.2281394
https://doi.org/doi10.30491/IJBS.2020.211632.1174
https://doi.org/10.1097/00004583-199804000-00018
https://doi.org/10.1002/ab.10061
https://doi.org/10.1016/j.jsp.2023.03.002
https://doi.org/10.3389/fpsyg.2020.00586
https://doi.org/10.11114/jets.v5i12.2671
https://doi.org/10.3389/fpsyg.2019.02862
https://doi.org/10.1177/1534650112457456
https://doi.org/10.1177/1090198114543005
https://doi.org/10.21303/2504-5571.2023.002682
https://doi.org/10.21303/2504-5571.2023.002682
https://doi.org/10.1177/1049731513497804
https://doi.org/10.1177/1049731513497804
https://eric.ed.gov
https://doi.org/10.1177/1049731515598619
https://doi.org/10.1016/J.CBPRA.2018.08.003
https://doi.org/10.1186/s12888-022-03861-y
https://doi.org/10
https://blogs.worldbank.org/opendata/new-world-bank-country-classifications-income-level-2024-2025
https://doi.org/10.1016/S0891-4222(99)00021-9
https://doi.org/10.1007/s10212-022-00655-4

INTERNATIONAL JOURNAL OF ADOLESCENCE AND YOUTH e 15

Morgan, A. K, Ibrahim,, R, Owusu, A. F. S., Awafo, B. A, Quartey, T., Aziire, M. A., & Katey, D. (2023). Prevalence and
associated factors of school re-entry among teenage mothers in Ghana's volta region: A cross-sectional survey.
International Journal of Adolescence and Youth, 28(1). https://doi.org/10.1080/02673843.2023.2242476

National Threat Assessment Center, NTAC. (2021). Averting targeted school violence: A U.S. Secret Service analysis of
plots against schools. U.S. Secret Service, Department of Homeland Security. https://www.secretservice.gov/sites/
default/files/reports/2021-03/USSS%20Averting%20Targeted%20School%20Violence.2021.03.pdf.

Nuttall, C., & Woods, K. (2013). Effective intervention for school refusal behavior. Educational Psychology in Practice,
29(4), 2013-366. https://doi.org/10.1080/02667363.2013.846848

O'Hagan, S., Bond, C., & Hebron, J. (2022). Autistic girls and emotionally based school avoidance: Supportive factors for
successful re-engagement in mainstream high school. International Journal of Inclusive Education, 28(9), 2024-1935.
https://doi.org/10.1080/13603116.2022.2049378

Oner, O., Yurtbasi, P., Er, A, & Basoglu, N. (2014). The inpatient treatment process for severe school refusal. Psychiatry
and Clinical Psychopharmacology, 24, 176-179. https://doi.org/10.5455/bcp.20130408022318 2014

Organisation for Economic Co-operation and Development. (2022). Education at a glance 2022: OECD indicators. OECD
Publishing. https://doi.org/10.1787/3197152b-en

Osborn, T., Weatherburn, P., & French, R. S. (2021, Dec). Interventions to address loneliness and social isolation in young
people: A systematic review of the evidence on acceptability and effectiveness. Journal of Adolescence (London), 93,
53-79. https://doi.org/10.1016/j.adolescence.2021.09.007

Palmu, I, Berg, J., Leino, J., Sergejeff, J., Strombeck, J., Fensbo, L., Sandhaug, M., Solvoll, M., Thastum, M., & Friberg, P.
(2021). Problematic school absenteeism: Improving systems and tools, Erasmus+ Strategic Partnerships. A Nordic
Collaboration Nr. Report 1. https://psy.au.dk/fileadmin/CEBU/Artikler/2021-12-11_Report1_Erasmus_SAP.pdf.

Pelkonen, J., Kiuru, N., & Virtanen, T. (2022). Miksi yldkoululainen on poissa koulusta? Integroiva kirjallisuuskatsaus
koulupoissaolotyyppeihin liittyvista yksilo- ja ymparistotekijoista. Kasvatus, 53(3), 187-203.

Pérez-Marco, M., Gonzalvez, C, Fuster, A, & Vicent, M. (2025). A systematic review of intervention programs for school
attendance problems. Children and Youth Services Review, 169, 108091. https://doi.org/10.1016/j.childyouth.2024.108091

Place, M., Hulsmeier, J., Davis, S., & Taylor, E. (2002). The coping mechanisms of children with school refusal. Journal of
Research in Special Educational Needs, 2(2), 1-10. https://doi.org/10.1111/j.1471-3802.2002.00167 .x

Porto, G. (Ed.). (2020). Education Systems Around the World. London: InTechOpen.

Prabhuswamy, M., Srinath, S., Girimaji, S., & Seshadri (2007). Outcome of children with school refusal. The Indian Journal
of Pediatrics, 74(4), 375-9. https://doi.org/10.1007/s12098-007-0063-5

Preece, D., & Howley, M. (2018). An approach to supporting young people with autism spectrum disorder and high
anxiety to re-engage with formal education -the impact on young people and their families. International Journal of
Adolescence and Youth, 23(4), 468-481. 10.1080/02673843.2018.1433695

Rasberry, C. N., Sheremenko, G., Lesesne, C. A,, Rose, I. D., Adkins, S. H., Barrios, L. C,, Holland, K. M., Sims, V., O'Connor, K.,
Grasso, D. J., James, S. R, & Simon, T. R. (2020). Student-reported school safety perceptions, connectedness, and
absenteeism following a multiple-fatality school shooting — broward county, florida, February 14-21, 2018. MMWAR.
Morbidity and Mortality Weekly Report (Atlanta, GA), 69(2018), 231-235. https://doi.org/10.15585/mmwr.mm6909a

Reimers, F. (2022). How to reverse COVID’s toll on Latin American education. Americas Quarterly. https://
www.americasquarterly.org/article/how-to-reverse-covids-toll-on-latin-american-education/.

Reissner, V., Knollmann, M., Spie, S., Jost, D., Neumann, A., & Hebebrand, J. (2019). Modular treatment for children and
adolescents with problematic school absenteeism: Development and description of a program in Germany. Cognitive
and Behavioral Practice, 26(1), 63-7. https://doi.org/10.1016/j.cbpra.2018.07.001

Reissner, V., Jost, D., Krahn, U., Knollmann, M., Weschenfelder, A.-K., Neumann, A., Wasem, J., & Hebebrand, J. (2015). The
treatment of school avoidance in children and adolescents with psychiatric illness. Deutsches Artzteblattl Int.,
112(39), 655-562. https://doi.org/10.3238/arztebl.2015.0655

Roberts, D. (1998). The use of hypnosis and brief strategic therapy with a case of separation anxiety and school refusal.
Contemporary Hypnosis, 15, 219-222. https://doi.org/10.1002/ch.138

Rodriguez, L. F, & Conchas, G. Q. (2009). Preventing truancy and dropout among urban middle school youth:
Understanding community-based action from the student's perspective. Education and Urban Society, 41(2),
216-247. https://doi.org/10.1177/0013124508325681

Rollings, S., King, N., Tonge, B., Heyne, D., & Young, D. (1998). Cognitive-behavioural intervention with a depressed
adolescent experiencing school attendance difficulties, Cambridge University Press: 06. Cambridge University Press.

Rosen, J. A, Warkentien, S., & Rotermund, S. (2019). Stopping out versus dropping out: The role of educational resilience in
explaining on-time completion of high school. American Journal of Education, 125(2), 259-287. https://doi.org/
10.1086/701248

Rossin-Slater, M., Schnell, M., Schwandt, H., Trejo, S., & Uniat, L. (2022). Surviving a school shooting: Impacts on the mental
health, education, and earnings of American youth (Working paper). Stanford Institute for Economic Policy Research.
https://siepr.stanford.edu/publications/policy-brief/surviving-school-shooting-impacts-mental-health-education-and-earnings

Sibeoni, J., Orri, M., Podlipski, M.-A., Labey, M., Campredon, S., Gerardin, P., & Revah-Levy, A. (2018). The experience of
psychiatric care of adolescents with anxiety-based school refusal and of their parents: A qualitative study. J Can Acad
Child Adolesc Psychiatry 2018 Jan 1, 27(1), 39-49.


https://doi.org/10.1080/02673843.2023.2242476
https://www.secretservice.gov/sites/default/files/reports/2021-03/USSS%20Averting%20Targeted%20School%20Violence.2021.03.pdf
https://www.secretservice.gov/sites/default/files/reports/2021-03/USSS%20Averting%20Targeted%20School%20Violence.2021.03.pdf
https://doi.org/10.1080/02667363.2013.846848
https://doi.org/10.1080/13603116.2022.2049378
https://doi.org/10.5455/bcp.20130408022318
https://doi.org/10.1787/3197152b-en
https://doi.org/10.1016/j.adolescence.2021.09.007
https://psy.au.dk/fileadmin/CEBU/Artikler/2021-12-11_Report1_Erasmus_SAP.pdf
https://doi.org/10.1016/j.childyouth.2024.108091
https://doi.org/10.1111/j.1471-3802.2002.00167.x
https://doi.org/10.1007/s12098-007-0063-5
https://doi.org/10.1080/02673843.2018.1433695
https://doi.org/10.15585/mmwr.mm6909a
https://www.americasquarterly.org/article/how-to-reverse-covids-toll-on-latin-american-education/
https://www.americasquarterly.org/article/how-to-reverse-covids-toll-on-latin-american-education/
https://doi.org/10.1016/j.cbpra.2018.07.001
https://doi.org/10.3238/arztebl.2015.0655
https://doi.org/10.1002/ch.138
https://doi.org/10.1177/0013124508325681
https://doi.org/10.1086/701248
https://doi.org/10.1086/701248
https://siepr.stanford.edu/publications/policy-brief/surviving-school-shooting-impacts-mental-health-education-and-earnings

16 e T-R. LAUREN-KNUUTILA ET AL.

Singer, J., Pogodzinski, B., Lenhoff, S. W., & Cook, W. (2021). Advancing an ecological approach to chronic absenteeism:
Evidence from detroit. Teachers College Record: The Voice of Scholarship in Education, 123(4), 1-36. https://doi.org/
10.1177/016146812112300406

Smerillo, N. E., Reynolds, A. J., Temple, J. A, & Ou, S-R. (2018). Chronic absenteeism, school engagement, and
educational outcomes: A developmental-ecological perspective. Children and Youth Services Review, 89, 1-12.

Sosu, E. M., Dare, S., Goodfellow, M., & Klein, M. (2021). Socioeconomic status and school absenteeism: A systematic
review and narrative synthesis. Review of Education, 9(1), €3291. https://doi.org/10.1002/rev3.3291

Spruyt, B, & Keppens, G. (2020). Beyond truancy: Towards an inclusive understanding of school absenteeism.
Educational Review, 72(4), 389-407.

Strémbeck, J., Palmér, R, Sundberg, I., Faldt, J., Karlberg, M., & Bergstrém, M. (2021). Outcome of a multi-modal CBT-
based treatment program for chronic school refusal. Glob Pediatr Health 2021, 8, 2333794X211002952. https://
doi.org/10.1177/2333794X211002952

Tansey, K. (1995). This Can't be my responsibility: It must be yours! an analysis of a reintegration programme for a school
refuser. British Journal of Special Education, 22(1), 12-15. https://doi.org/10.1111/j.1467-8578.1995.tb00904.x

The Division for Emotional and Behavioral Health (DEBH). (2024). School shootings: Current status and recommenda-
tions for research and practice. Behavioral Disorders, 49(2), 116-127. https://doi.org/10.1177/01987429231214801

Theron, L., Liebenberg, L., & Macalane, J. M. (2014). When schooling experiences are respectful of children's rights: A
pathway to resilience. School Psychology International, 35(3), 253-265. https://doi.org/10.1177/0142723713503254

Tobdn, A. L., Reed, M. O., Taylor, J. H., & Bloch, M. H. (2018). A systematic review of pharmacologic treatments for school
refusal behavior. Journal of Child and Adolescent Psychopharmacology, 28(6), 368-378. https://doi.org/10.1089/
cap.2017.0160

Tolin, D. F., Whiting, S., Maltby, N., Diefenbach, G. J., Lothstein, M. A., Hardcastle, S., Catalano, A., & Gray, K. (2009).
Intensive (daily) behavior therapy for school refusal: A multiple baseline case series. Cognitive and Behavioral
Practice, Volume 16(3), 332-344. https://doi.org/10.1016/j.cbpra.2009.02.003.

UNESCO. (2021). Reimagining our futures together: A new social contract for education. UNESCO Publishing. https://
unesdoc.unesco.org/ark:/48223/pf0000379707.

UNESCO. (2024a). The price of inaction: The global private, fiscal and social costs of children and youth not learning.
UNESCO.

UNESCO. (2024b). The effects of the pandemic on education in latin america and the Caribbean will last for many years;
there is an urgent need to accelerate learning, UNESCO points out. UNESCO. https://www.UNESCO.org/en/articles/
effects-pandemic-education-latin-america-and-caribbean-will-last-many-years-there-urgent-need.

Valles, E., & Oddy, M. (1984). The influence of a return to school on the long-term adjustment of school refusers. Journal
of Adolescence, 7(1), 35-44. https://doi.org/10.1016/0140-1971(84)90046-0Get

Van Rensburg, A., Theron, L., & Rothmann, S. (2019, Aug). A social ecological modeled explanation of the resilience
processes of a sample of black sesotho-speaking adolescents. Psychological Reports (Missoula, MT), 122(4),
1211-1234. https://doi.org/10.1177/0033294118784538. Epub 2018 Jun 21. PMID: 29929433

Vinas-Forcade, J., Mels, C., Van Houtte, M., Valcke, M., & Derluyn, I. (2021). Can failure be prevented? Using longitudinal
data to identify at-risk students upon entering secondary school. British Educational research Journal, 47(1), 205-225.
https://doi.org/10.1002/berj.3683

Walter, D., Hautmann, C, Rizk, S., Lehmkuhl, G., & Doepfner, M. (2014). Short- and long-term effects of inpatient cognitive-
behavioral treatment of adolescents with anxious-depressed school absenteeism: A within-subject comparison of
changes. Child & Family Behavior Therapy, 36(3), 2014-190. https://doi.org/10.1080/07317107.2014.934173

Walter, D., Hautmann, C, Rizk, S., Petermann, M., Minkus, J., Sinzig, J., & Doepfner, M. (2010). Short term effects of
inpatient cognitive behavioral treatment of adolescents with anxious-depressed school absenteeism: An observa-
tional study. European Child & Adolescent Psychiatry, 19(11), 835-44. https://doi.org/10.1007/s00787-010-0133-5

Wilkins, J. (2008). School characteristics that influence student attendance: Experiences of students in a school
avoidance program. The High School Journal, 91(3), 12-24. https://doi.org/10.1353/hsj.2008.0005

Wilkins, J., & Bost, L. W. (2016). Teacher perspectives on improving student attendance. Preventing School Failure, 60(2),
152-160. https://doi.org/10.1080/1045988X.2015.1067876

Wu, X, Liu, F., Cai, H., Huang, L, Li, Y., Mo, Z, & Lin, J. (2013). Cognitive-behavioral therapy combined fluoxetine
treatment superior to cognitive-behavioral therapy alone for school refusal. International Journal of Pharmacology,
9(3), 197-203. https://doi.org/10.3923/ijp.2013.197.203

Young, S., Connolly Sollose, L., & Carey, J. P. (2020). Addressing chronic absenteeism in middle school. A cost-effective
approach. Children & Schools, 42(2), 131-138. https://doi.org/10.1093/cs/cdaa009

Zanoni, W., Acevedo, P., & Guerrero, D. A. (2023). Do slum upgrading programs impact school attendance? Economics of
Education Review, 96, 2023, 102458. https://doi.org/10.1016/j.econedurev.2023.102458


https://doi.org/10.1177/016146812112300406
https://doi.org/10.1177/016146812112300406
https://doi.org/10.1002/rev3.3291
https://doi.org/10.1177/2333794X211002952
https://doi.org/10.1177/2333794X211002952
https://doi.org/10.1111/j.1467-8578.1995.tb00904.x
https://doi.org/10.1177/01987429231214801
https://doi.org/10.1177/0142723713503254
https://doi.org/10.1089/cap.2017.0160
https://doi.org/10.1089/cap.2017.0160
https://doi.org/10.1016/j.cbpra.2009.02.003
https://unesdoc.unesco.org/ark:/48223/pf0000379707
https://unesdoc.unesco.org/ark:/48223/pf0000379707
https://www.UNESCO.org/en/articles/effects-pandemic-education-latin-america-and-caribbean-will-last-many-years-there-urgent-need
https://www.UNESCO.org/en/articles/effects-pandemic-education-latin-america-and-caribbean-will-last-many-years-there-urgent-need
https://doi.org/10.1016/0140-1971(84)90046-0Get
https://doi.org/10.1177/0033294118784538
https://doi.org/10.1002/berj.3683
https://doi.org/10.1080/07317107.2014.934173
https://doi.org/10.1007/s00787-010-0133-5
https://doi.org/10.1353/hsj.2008.0005
https://doi.org/10.1080/1045988X.2015.1067876
https://doi.org/10.3923/ijp.2013.197.203
https://doi.org/10.1093/cs/cdaa009
https://doi.org/10.1016/j.econedurev.2023.102458

	Abstract
	Introduction
	Defining school attendance problems
	Understanding SAPs through ecological frameworks
	Research on SAPs
	The current study

	Materials and methods
	Results
	Discussion
	Limitations

	Conclusion
	Author contributions
	Disclosure statement
	Funding
	References

